
 
 
 
 
 
 

BOARD OF EDUCATION  BOARD AUDITORIUM 
Portland Public Schools Blanchard Education Service Center 
Study Session 501 North Dixon Street 
June 11, 2012 Portland, Oregon 97227 
 
  Note: Those wishing to speak before the School Board should sign the citizen comment sheet prior to the start of 
the regular meeting.  No additional speakers will be accepted after the sign-in sheet is removed, but citizens are 
welcome to sign up for the next meeting.  While the School Board wants to hear from the public, comments must 
be limited to three minutes.  All citizens must abide by the Board’s Rules of Conduct for Board meetings. 

 
 Citizen comment related to an action item on the agenda will be heard immediately following staff presentation on 

that issue.  Citizen comment on all other matters will be heard during the “Remaining Citizen Comment” time. 
 

This meeting may be taped and televised by the media. 
 

   

 
STUDY SESSION AGENDA 

  

1. CITIZEN COMMENT       5:00 pm 

 

2. BOARD SCHOLARSHIP RECIPIENT     5:20 pm 

 

3. PRESENTATION:  OREGON SCHOOL BOARDS ASSOCIATION 5:25 pm 

  

4. DISCUSSION:  CAPITAL BOND CRITERIA    5:40 pm 

 

5. BREAK         6:40 pm 

 

6. UPDATE:  RACIAL EDUCATIONAL EQUITY POLICY   6:55 pm  
IMPLEMENTATION          

   

7. DISCUSION:  OREGON ACHIEVEMENT COMPACTS   7:40 pm 

 

8. BUSINESS AGENDA       8:10 pm 

 

9. DISCUSSION:  HIRING OF FORMER BOARD MEMBERS  8:15 pm 

 

10. BOARD RETREAT PREPARATION AND ORGANIZATION  8:25 pm 
 OF MEETING STRUCTURE 

 

11. ADJOURN                                                                                                   9:00 pm       

 
The next Study Session of the Board will be held on June 18, 2012, at 
5:00 pm in the Board Auditorium at the Blanchard Education Service 
Center. 
 



   

Portland Public Schools Nondiscrimination Statement 

Portland Public Schools recognizes the diversity and worth of all individuals and groups and their 
roles in society.  All individuals and groups shall be treated with fairness in all activities, programs 
and operations, without regard to age, color, creed, disability, marital status, national origin, race, 
religion, sex, or sexual orientation.  
Board of Education Policy 1.80.020-P 













































  
 

 
 
 
 
 
 
 
 
 
DATE:  
 

 
Department:  Office of Equity & Partnerships Staff Lead:   Lolenzo Poe, Jeanine Fukuda  
    
 

 
 

I.   ISSUE STATEMENT  
 

The purpose of this informational report is to provide a progress update on implementation of the 
Racial Educational Equity Policy.  Specifically, we are (a) providing an update on progress 
towards 2011-2012 Annual Plan goals through January 2012 and (b) sharing the latest draft of 
the 5-Year Racial Equity Plan. 

  
 

II.    BACKGROUND  
 

On June 13, 2011, Portland Public Schools Racial Educational Equity Policy (2.10.010-P) was 
adopted by Resolution No. 4459.  This Policy directs the Superintendent to develop action plans 
with clear accountability and metrics, including prioritizing staffing and budget allocations, which 
will result in measurable results on a yearly basis towards achieving the policy’s stated goals.  
These action plans must identify specific staff leads on all key work, and include clear procedures 
for district schools and staff.  The Superintendent was directed to present the Board with a plan to 
implement goals A through F within three months of adoption of this policy.  Thereafter, the 
Superintendent is to report progress towards these goals at least twice a year, and will provide 
the Board with updated action plans each year. 

 
While the Superintendent and her Executive Cabinet are responsible for execution of 
the Equity Plan, the Office of Equity was tasked with leading the development and 
implementation of the Racial Equity Policy and monitoring District progress towards 
equity outcomes.   
 
This past year we have previously reported to the Board in October 2011 and January 
2012. 

 
 

III. RELATED POLICIES/BEST PRACTICES 
  

In regards, to District policies, see II above.  Best practice research as it pertains to equity plan 
strategies is indicated in the “Rationale” section of the 5-Year Equity Plan if applicable. 

 
 

IV. FISCAL IMPACT              
 
In terms of financial implications, the stated priorities identified in the 5-Year Equity Plan will 
impact budget allocation in the coming years. 

 
 
 
 

PORTLAND PUBLIC SCHOOLS 

P.O. Box 3107 / Portland, Oregon  97208-3107 
Telephone:  (503) 916-3741 • FAX: (503) 916-2724 
 
 
INFORMATIONAL REPORT TO THE BOARD 

TITLE:  RACIAL EDUCATIONAL EQUITY POLICY IMPLEMENTATION UPDATE 



V.  COMMUNITY ENGAGEMENT 
 
The Board of Education, the Superintendent and her Executive cabinet, district leadership and 
critical partners were involved in the development of the 5-Year Racial Equity Plan. 

 
 
VI.  BOARD OPTIONS 
 
 Not applicable.  This is an informational update.  
 
 
VII.   STAFF RECOMMENDATION  

 
  Not applicable.  This is an informational update. 
 
 

VIII. TIMELINE FOR IMPLEMENTATION/EVALUATION 
 

2011-2012 Annual Plan 
We will continue to monitor progress towards year-end progress indicators, and will report back in 
September. 
 
5-Year Racial Equity Plan 
This summer we will finalize metrics and have measurable targets in place for the 2012-2013 
school year. 

 
 

   6/6/12 
__________________________________________________  _________________________ 
Executive Committee Member Signature     Date 
 
 
 
 
ATTACHMENTS 
(List all supporting documentation) 
 
A.  2011-2012 Annual Equity Plan:  Progress towards January 30th progress indicators. 
B.  5-Year Racial Equity Plan Draft (Narrative) 
C.  5-Year Racial Equity Plan Draft (Table) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

Progress Key

  Indicates "On track"

  Indicates "Generally on track with considerations"

  Indicates "Behind schedule"

  Indicates "n/a"
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead Sponsor
Increased capacity & confidence of 
operational support departments' 
leadership to use the Equity Lens 
Tool 

Evidence from Equity Lens Tool 
documents indicates increased 
consideration of race in decision-
making

Increased consideration of race in 
decision-making with operational 
support departments' leadership

Feedback from participants 
indicates that practice sessions 
are useful in helping managers 
purposefully consider race in 
decision-making

 

(2) Design process of roll out 
for Equity Lens Tool

Strategic implementation plan 
developed 

Best practices are identified from 
other sites & draft implementation 
process developed

Jeanine Fukuda

(1) Provision of core math and 
reading content materials and 
professional development for 
all K-5 classroom teachers, 
including special education

Lower percentages of K-5 
students, in particular students of 
color, will be in need of intensive 
math or reading services

All K-5 special education 
classroom teachers receive core 
literacy curriculum materials

Melissa Goff

(2) Provision of Sheltered 
Instruction training for all K-12 
teachers and administrators

Increased percentage of ELL 
students meeting Milestone 
benchmarks; increased 
percentage of ELL students 
meeting AMAO's

Year One or Two Sheltered 
Instruction training is underway in 
each of schools

SIOP training was integrated into 
K-5 math training.

Bob Tourtillot

Integrate core instruction and 
differentiate supports to all 
students including students 
with disabilities,  English 
Language Learners, and 
TAG

A2

Strategy
Lolenzo PoeA1 (1) Practice use of Equity 

Lens Tool with operational 
department staff

Jeanine Fukuda
Jan 2012 Progress

Design and implement 
district-wide use of a Racial 
Equity Lens to provide a 
common vocabulary and 
protocol for evaluating 
policies, programs, practices 
and decisions for racial 
equity

Carla Randall
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
(3) Provision of teacher 
professional development in 
differentiation for talented and 
gifted students

Increased engagement of TAG 
students as indicated by TAG 
student surveys

TAG professional development 
scheduled for all schools by end of 
June 2012

TAG PD was included in 6/1/11 
expectations to principals as they 
developed PD plans for '11-'12.  
Resources to support this 
differentiated TAG PD are posted 
on the PPS Website.  

Pat Thompson Carla Randall

(4) Implementation of 
Professional Learning 
Communities to address racial 
achievement gap at remaining 
7 K-8 schools who had not 
participated in NSIF PLC

Increased achievement for all 
students in targeted subject area; 
closure of racial achievement gap 
in targeted subject area

7 participating schools and the RA 
team have identified a learner-
centered problem and problem of 
practice; in addition, schools have 
identified targeted instructional 
strategies to address problem of 
practice and impact student 
results

Melissa Goff Carla Randall

(1) Regional Administrators 
review implementation of RtI 
in 2011-12 zone schools

Zone schools' schedules are 
aligned with minimum 
requirements for core curriculum in 
reading and mathematics

RtI rubric is revised and provided 
to Regional Administrators

*Winter assessment year-over-
year data indicates growth in 
numbers of Black, Hispanic/Latino, 
& white students making progress 
by grade level but the gap 
remained relatively constant.

Ewan Brawley

(2) Provide schools with core 
curriculum and screening and 
benchmarking assessments 
for reading and math

Zone schools have access to core 
curriculum in reading and 
mathematics and corresponding 
professional development

Budget process for expansion of 
core curriculum and assessment 
purchases is complete

Proposals have been submitted for 
the Prioritized Budget Process and 
they are currently being 
considered by the vetting 
committee.

Ewan Brawley

A2 Integrate core instruction and 
differentiate supports to all 
students including students 
with disabilities,  English 
Language Learners, and 
TAG

A3 Develop the PPS Response 
to Intervention (RtI) model 
with a racial equity lens--with 
a primary focus on quality 
core instruction for every 
student

Carla Randall
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
Implement the common 
agreements in the High 
School System Redesign 
plan

(1) Clearly define the effective 
integration of Career & 
Technical Education (CTE)  
programs at Benson and 
articulate how they support 
graduation requirements

Students have access to rigorous 
career and technical education 
program and there is growth in the 
percentage of students of color on 
track to graduate

New schedule and program are 
implemented and reviewed

Principals have provided evidence 
to the HS Director that they are 
meeting the agreements of the 
High School System Design

Trip Goodall Carla Randall

Implement the common 
agreements in the High 
School System Redesign 
plan

(2) Develop and implement 
the new middle college 
program at Jefferson High 
School

Middle college program has 
created growth in percentage of 
students of color on track to 
graduate and with college credit

Freshman academies are 
implemented under new middle 
college model

Currently 9th grade academy 
teachers collaborate with PCC 
staff and community partners to 
build skills for college success with 
all freshmen.

Trip Goodall Carla Randall

Implement the common 
agreements in the High 
School System Redesign 
plan

(3) Ensure all high schools 
offer AP/IB programs as 
required by the High School 
Redesign plan

Students have access to rigorous 
AP/IB programs and there is 
growth in the percentage of 
students of color enrolling and 
succeeding in AP/IB programs.

High school schedules are 
reviewed to ensure AP/IB 
programs are being offered.

Trip Goodall Carla Randall

(1) Conduct a needs 
assessment and gap analysis 
for core instruction's cultural 
responsiveness and alignment 
with the common core

Common core state standards are 
implemented across schools in 
phase 1 grades

Developing plan for evaluating 
PPS core curriculum's cultural 
responsiveness and alignment 
with common core state standards

This plan is being developed with 
PAPSA representation that looks 
at all resources and professional 
development to identify gaps in 
core instruction and cultural 
responsiveness.

Ewan Brawley Carla Randall

(2) Evaluate current 
intervention and assessment 
systems

Alternative assessments are in 
place across the District

Alternatives to easy CBM are 
identified and being piloted in 5 
schools

Pilot with NWEA MAP is 
underway.

Ewan Brawley Carla Randall

A5 Increase culturally 
responsive academic 
interventions in math and 
reading

A4
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
A5 Increase culturally 

responsive academic 
interventions in math and 
reading

(3) Support zone schools to 
implement Response to 
Interventions

School Improvement Specialists' 
support is embedded into zone 
school practices

School Improvement Specialists in 
each zone school implementing 
RtI

School Improvement Specialists 
are being coordinated centrally by 
the RtI Department

Ewan Brawley Carla Randall

(1) Involve community 
partners that serve students & 
families of color as part of 
enrollment balancing process

Greater involvement of families 
and community organizations that 
support students of color in 
enrollment balancing process

Increased outreach through 
Somali PPS staff and Latino 
Network

Robb Cowie, 
Regional 
Administrators &  
Judy Brennan

Zeke Smith

(2) Analyze boundary change 
& reconfiguration proposals 
using equity lens

Equity lens used regularly to 
shape process and decisions 
throughout enrollment balancing 
work

Analysis underway Used explictly and intentionally to 
review process.

Regional 
Administrators & 
Judy Brennan

(3) Commence policy change 
discussions in light of recent 
Federal guidance on student 
assignment 

Impact of boundary and 
configuration changes by race is 
analyzed and reported on as part 
of enrollment balancing work

Schedule developed for public 
advisory committee (SACET) and 
Board review 

Judy Brennan

(1) Conduct series of public 
meetings and gather 
stakeholder input

Board Approved methodology for 
capital investment decisions that 
takes historically underrepresented 
stakeholders into account

Enrollment Forecasting and 
Facility Conditions components of 
the plan are developed

Completed in January. Bob Alexander CJ Sylvester

(2) Board Adoption of Long 
Range Facilities Plan

Board Approved methodology for 
capital investment decisions that 
takes historically underrepresented 
stakeholders into account

A process that utilized public 
involvement in regular Facility 
Planning Committee meetings

In progress until presented to the 
Superintendent in the latter part of 
April.

Bob Alexander CJ Sylvester

A6 Balance enrollment (with a 
racial equity lens) through 
boundary changes, grade 
reconfigurations, etc. to 
ensure that every student 
has access to a strong core 
program

Develop a long range facility 
plan with a racial equity lens

Zeke Smith

A7
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
A8 Establish a MWESB 

(Minorities, Women & 
Emerging Small Business) 
program

(1) Board adoption and 
implementation of MWESB 
Policy/Administrative Directive

Increased consideration of race in 
procurement decision-making with 
operational support departments' 
leadership

DRAFT Policy/Administrative 
Directive approved by the 
Superintendent

Needed to revise vision statement 
and conduct more stakeholder 
engagement sessions with 
minority community organizations.  
Move to June.

Dave Fajer Neil Sullivan

B1 Implement the common 
agreements in the High 
School System Redesign 
plan

See A4 above See A4 above See A4 above See A4 above See A4 above

B2 Provide equitable access to 
effective dual language 
programs for students in their 
first language

(1) Establish a data-driven 
process for identifying needs 
and potential locations for 
additional dual language 
immersion programs

Strategic and systemic program in 
place for current dual language 
immersion programs and 
community process begins for 
additional locations

Immersion team has been 
identified including staff from: 
Teaching and Learning, ESL, 
immersion and an RA.  Data 
collection needs have been 
identified.

We are still identifying the 
appropriate data reports that will 
be used to consistently monitor 
immersion programs.  

Carla Randall & 
Antonio Lopez

Carla Randall

C1 Facilitate development, 
adoption and implementation 
of an affirmative action policy

(1) Facilitate development & 
adoption of an affirmative 
action policy

Affirmative Action Policy adopted 
by the Board which reflects the 
goals and values of our Racial 
Educational Equity Policy and 
takes into account our desire to 
implement the Oregon Minority 
Teachers Act

External consultants interviewed 
and identified

Jollee Patterson 
& Lolenzo Poe

Jollee Patterson & 
Lolenzo Poe

C2 Employ recruitment and 
retention strategies to 
increase the racial and 
linguistic diversity of our 
workforce

(1) Human Resources will 
interview newly hired teachers 
with a focus on teachers of 
color to inform our recruitment 
strategies 

Use the analysis to inform future 
recruitment strategies

Survey created and interviews 
scheduled

Interviews are in process Bonnie Gray Michelle Riddell
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
(2) Human Resources will 
conduct exit interviews with a 
focus on teachers of color to 
identify retention strategies 

Use the analysis to inform future 
recruitment strategies

Interview questions and data from 
last year are reviewed and revised 
as necessary

Completed; staff will be 
interviewed upon leaving PPS

Bonnie Gray

(3) Human Resources will 
purposefully track and support 
a pool of teacher applicants 
who are culturally responsive 
through the application and 
hiring process 

Determine if this strategy improves 
our hiring and selection process of 
racially and linguistically diverse 
teachers

Candidate tracking spreadsheet 
developed

Completed Regina Stanton

(4) Increase the number of 
early letters of intent for  
elementary and immersion 
teachers who demonstrate 
strong understanding of 
cultural responsiveness

Teachers will be more prepared for 
their new positions and satisfied 
with the hiring process

New hire and resignation data for 
the last three years analyzed and 
'12-'13 goals identified

 Completed Bonnie Gray

C3 Redesign the recruitment & 
hiring processes to include 
cultural competence as a 
criteria for all staff positions

(1) Revise initial screening 
process so that all principal 
applicants respond and share 
their professional work 
experience related to the 
goals outlined under the 
Equity Policy.

Principals hired in '12-'13 will be 
able to identify how the district 
equity goals connect to building 
level equity initiatives

Track the number of candidates 
that successfully move forward in 
the process

Bonnie Gray

Michelle RiddellC2 Employ recruitment and 
retention strategies to 
increase the racial and 
linguistic diversity of our 
workforce
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
C3 Redesign the recruitment & 

hiring processes to include 
cultural competence as a 
criteria for all staff positions

(2) All Principal candidates 
must pass the Equity Focused 
assessment in order to move 
forward in the hiring process

We are hiring principals who can 
sustain and grow  the school-
based and district equity work 

N/A In process John Blanck Michelle Riddell

(3) HR to partner with the 
Regional Administrators to 
jointly screen and interview 
Principal candidates

RA's will have a higher level of 
involvement with the principal 
screening and interview process

RA's will be partners with HR in 
screening and interviewing all 
principal candidates

In process John Blanck

(4) Develop value added 
equity components to the 
AP/VP interview and 
screening process 

We will have hired AP/VP's who 
can engage and sustain in the 
equity work at their buildings 

Will review and revise the AP/VP 
screening and selection process to 
compliment the principal hiring 
process

In process; pools open March 1 John Blanck  

(5) Develop and integrate 
cultural responsiveness as 
part of the  Non-Represented 
hiring processes 

Hiring Managers will understand 
and integrate cultural 
responsiveness as a factor in the 
interview and selection process in 
all vacant positions

HR will to review Non-
Represented vacancies to ensure 
cultural responsiveness is 
integrated into the hiring process

In process Ramon Diaz

(6) HR will define a set of core 
organizations and publications 
to post positions that reflect 
and represent diverse 
communities

Identified open positions will be 
posted consistently in diverse 
organizations and publications

HR will begin to work with the 
Equity and Partnership office to 
identify key organizations and 
publications we would like to 
advertise in on a consistent basis

Regina Stanton
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
C3 Redesign the recruitment & 

hiring processes to include 
cultural competence as a 
criteria for all staff positions

(7) HR will provide building 
administrators with training, 
support and resources for 
equity focused teacher 
interviews 

Building Administrators will have 
sharpened their ability to identify 
culturally competent responses 
during interviews with teachers

Create training opportunities and 
resources for all building 
administrators

Developing a web page featuring 
model videos of responses from 
culturally responsive teachers.  

Bonnie Gray Michelle Riddell

(8) Continue to improve our 
Substitute Teacher interview 
process with a focus on 
cultural responsiveness

Building Administrators will be 
more involved in the substitute 
teacher hiring process and we will 
hire more culturally  responsive 
substitute teachers

Identify substitute job postings that 
need to be posted

Patty Blanchard Michelle Riddell

C4 Establish common 
understanding and utilization 
of the new performance 
rubric for teacher 
effectiveness which includes 
cultural competence

(1) Implement the new 
evaluation tool across all 
schools

Pilot evaluation data demonstrates 
common utilization of new 
performance rubric

Principals have received additional 
professional development at 
leadership meetings regarding the 
new tool and have been 
implementing the evaluations

All administrators received 1-2 
hours of PD on the evaluation tool 
at Leadership Academy meeting in 
November 2011.  

Carla Randall/ 
Sascha Perrins

Carla Randall

(1) School staff participate in 
Courageous Conversations 
about Race seminars 

School Equity Teams have 
practiced enough with the tools 
that they can engage their staff in 
Courageous Conversations about 
race

Schools are prepared for first staff 
engagement in courageous 
conversations about race and 
have completed one seminar

Some principals are still 
developing skill with their e-teams 
which is a necessary 
developmental step prior to 
engaging the entire staff.

(2) Equity work is prioritized 
for 2 hours per month of staff 
PD time

School Equity Teams have 
practiced enough with the tools 
that they can engage their staff in 
Courageous Conversations about 
race

Schools will start equity work in 
PD time

The Equity Staff and Regional 
Administrators are providing 
support to principals that have yet 
to begin the equity work in PD 
time.

Carla RandallCarla & Regional 
Administrators

All schools not yet at Beacon 
status will engage in Equity 
Team seminars and 
coaching support to develop 
a racial lens for decisions at 
their school

C5
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
(1) Coaching for Equity 
Seminars

RAs have engaged principals in 
conversations that have resulted in 
improved access and higher 
academic standards

Staff will have participated in two 
coaching for equity seminars

Carla Randall Carla Randall

(2) Applying tools from 
Coaching for Equity

Schools are embedding coaching 
for equity tools in their coaching 
practices

Staff will have participated in two 
PreK-12 meetings using the ladder 
of inference and iceberg

Carla/PREK 12 
Cabinet

Carla Randall

C7 Teams of teachers from each 
of the 12 Beacon Schools 
will develop their skills in 
implementing culturally 
relevant instructional 
strategies through 
engagement with Pacific 
Educational Group seminars, 
coaching, and action 
research

(1) Collaborative Action 
Research for Equity (CARE) 
teams are created in order to 
look at culturally relevant 
instructional practice and 
pedagogy in 
individual.classrooms within 
the 12 Beacon Schools

Beacon School CARE teams will 
have applied a lens of equity to 
their classroom instruction & 
pedagogy, and have shared their 
learnings school-wide

CARE Teams are identified and 
have participated in two Equity-
based seminars focused on 
culturally relevant instructional 
practice & pedagogy

Carla Randall & 
Regional 
Administrators

Carla Randall

D1 Increase the capacity in 
school leaders and central 
support staff to implement 
culturally responsive positive 
behavior support systems in 
the Academic Priority Zone 
Schools

(1) Provide targeted supports 
to schools with high rates of 
exclusionary discipline and 
over-representation

Capacity is built within first cohort 
of schools to implement PBIS and 
evidenced-based classroom 
management strategies

School Instruction Specialists are 
hired with a racial lens to support 
PBIS implementation and 
evidenced-based classroom 
management strategies

Melissa Goff & 
Tammy Jackson

Carla Randall

Develop and implement 
standard conversations for 
Regional Administrators and 
Teaching & Learning staff to 
support principals to lead for 
equity and excellence

C6
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
D2 Special Education 

administrators will engage in 
seminars & coaching with a 
consultant from Pacific 
Educational Group to 
establish a new focus on 
instruction with a racial 
equity lens and integration 
with teaching and learning 
rather than compliance.

(1) Special Education Staff 
and Regional Administrators 
participate in professional 
development  together and 
form teams to support schools

SPED Program Administrators and 
Regional Administrators establish 
a team approach to support 
schools to improve services to 
students with disabilities

SPED Administratros engage in 6 
days of Professional development 
with Pacific Educational Group 
Consultant.  Regional 
Administrators and Special 
Education Program Administrators 
teamed with Teaching and 
Learning and ESL administrators  
to design an action plan for 
addressing SPED instructional 
issues for 2 schools

This has been an effective way for 
central office support staff to learn 
how to team together with 
principals to address issues 
collectively.  

Carla Randall & 
Robert Ford

Carla Randall

D3 Each school will include an 
equity plan with their School 
Improvement Plan (SIP)

(1) Regional Administrators 
work with their schools to 
develop equity plans with their 
School Improvmeent Plans

Equity plans are implemented First drafts of School Improvement 
Plans provided to Regional 
Administrators and schools are 
provided feedback on their equity 
plans

Toni Hunter & 
Regional 
Administrators

Carla Randall

D4 Work with community 
partners around discipline 
data at specific schools to 
provide supports for students 
of color

(1) Develop a process to 
collaborate with CEP 
(Community Education 
Partners)

Process with CEP has lead to 
reduction in over-representation of 
students of color in 10 identified 
schools

First quarter of discipline data is 
reviewed by staff in preparation for 
meeting with CEP

Melissa Goff & 
Tammy Jackson

Carla Randall

E1 Every staff member engages 
in the Courageous 
Conversations work in a 
differentiated model

See C5, C6, C7 See C5, C6, C7 See C5, C6, C7 See C5, C6, C7 See C5, C6, C7 
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PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
E2 School administrators, 

central instructional 
administrators and central 
office leadership engage in 
monthly equity professional 
learning communities (PLCs)

(1) Operational support 
leadership participate in 
Courageous Conversations 
about Race seminars and 
establish departmental equity 
teams

Operational support leadership will 
display increased capacity and 
confidence to engage their staff in 
courageous conversations about 
race, and equity teams will be 
established to lead monthly 
departmental training sessions

Leadership will have attended two 
Courageous Conversations about 
Race seminars and identified 
equity team members

Carla Randall & 
Lolenzo Poe

Carla Randall & 
Lolenzo Poe

F1 Develop and implement a 
framework for equitable, 
transparent & consistent 
stakeholder engagement 
which clarifies roles & 
responsibilities and reduces 
barriers to participation for 
underserved communities

(1) Develop stakeholder 
engagement framework

PPS stakeholder engagement is 
more transparent, consistent and 
effective, as measured by 
established qualitative and 
quantitative methods

The stakeholder engagement 
framework is in place and is being 
used to organize key community 
engagement initiatives

Robb Cowie Zeke Smith

(2) Implement and evaluate 
framework on a pilot basis

Regular evaluation of framework 
as it is applied to different 
initiatives. Evaluations shared with 
User Group and available online.

Convene "User Group" to apply 
framework,  identify additional 
processes in which to test it 
(including budget, bond and 
strategic plan) and develop overall 
evaluation measures

(3) Develop easy-to-use 
online tools to facilitate 
application of framework by 
departments and schools

Online tools and video training are 
finalized. User Group supports use 
of framework by PPS staff.

Draft tool incorporates equity lens

(4) Institutionalize use of 
framework

Policy and administrative directive 
adopted

12 of 14



PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
(1) Pilot schools develop 
action plans for partnership 
that inform development of 
culturally responsive 
strategies for use in SIPs

All PPS schools have family 
engagement plans that show 
evidence of effective and culturally 
responsive practices

Pilot schools form Action Teams 
for Partnership to develop 
culturally responsive family 
engagement strategies

Have begun launching teams with 
each of 6 pilot schools.

Reiko Williams 

(2) Provide professional 
development in culturally 
responsive family 
engagement practices for 
principals and teachers.

Provide training to school staff and 
leadership regarding family culture 
including issues pertaining to 
language and race.

Provide professional development 
to principals on culturally 
responsive family engagement 
practices. Work with PPS 
Professional Development 
Advisory Council (PDAC) to 
develop training options for 
teachers regarding Family 
Engagement.

Joyce Epstein coming to town. Reiko Williams

(3) Develop tools to support 
evaluation and improvement 
of family engagement 
components of SIPs.

Rubric is used to evaluate SIPs. Working with Education Northwest 
to identify evaluation strategies.

Reiko Williams

F3 The ESL department will use 
the guidelines of Title III to 
establish supplemental 
supports to better engage 
familes of ESL students

(1) Deliver & train CA 
resource across the district to 
meet the requirements of the 
OCR VRA for SpEd/ELL

100% of ELL parents strategically 
targeted for learning and 
engagement opportunities at the 
school level

Review current PPS efforts and 
identify gaps in district- and school-
based opportunities for Title III 
families.  Develop strategy and 
sample opportunities for Title III 
families and identify HR resources 
and job specifications.

Ewa Chomka-
Campbell 

Carla Randall

F2 Carla Randall & 
Zeke Smith

All schools will develop and 
execute a family 
engagement plan as part of 
their School Improvement 
Plan (SIP Plan) that includes 
culturally-specific strategies 
for their neighborhoods and 
partners, focusing on 
connecting parents to the 
instructional goals of their 
school

13 of 14



PPS Racial Equity Plan
2011-2012 Annual Work Plan Update:  Through January 30, 2012

2011-2012 Actions
Year-End                     

Intended Outcome
Jan 2012                     

Progress Indicator(s) Lead SponsorStrategy Jan 2012 Progress
(2) Support current school and 
district family engagement 
opportunities and identify 
gaps at the school level K-12

100% of ELL parents strategically 
targeted for learning and 
engagement opportunities at the 
school level

Review current PPS efforts and 
identify gaps in district- and school-
based opportunities for Title III 
families.  Develop strategy and 
sample opportunities for Title III 
families and identify HR resources 
and job specifications.

Ewa Chomka-
Campbell 

Carla Randall

(3) Identify fiscal and program 
resources to support 
suplemental opportunities for 
parents and communities at 
the school and district level

(4) Identify and develop a 
responsive human resource 
structure based on school 
need

F4 Facilitate parent/family 
trainings with targeted 
outreach to underserved 
families

(1) Develop Parent Academy 
content in collaboration with 
families, staff, and community 
providers

Parent Academy program in place 
for 2012-2013 school year. 
Trainings designed to provide 
culturally responsive, Milestones-
related programs to 400 parents 
during 2012-2013 school year.

Winter-Spring Parent Academy 
training schedule is finalized. 
Trainings reflect cultural 
responsiveness and strong 
connection to Milestones.

Reiko Williams Zeke Smith

The ESL department will use 
the guidelines of Title III to 
establish supplemental 
supports to better engage 
familes of ESL students

F3

Review current PPS efforts and 
identify gaps in district- and school-
based opportunities for Title III 
families.  Develop strategy and 
sample opportunities for Title III 
families and identify HR resources 
and job specifications.

100% of ELL parents strategically 
targeted for learning and 
engagement opportunities at the 
school level
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WHY RACIAL EQUITY? 

PPS Racial Educational Equity Policy 

On June 13, 2011 the Portland School Board unanimously approved the Portland Public Schools 
Racial Educational Equity Policy.  The policy calls out race-based disparities in schools, 
identifies the district's role in erasing them and holds up high expectations to ensure that all 
students reach their academic potential. 

“The Board of Education for Portland Public Schools is committed to the success of every 
student in each of our schools.  The mission of Portland Public Schools is that by the end of 
elementary, middle, and high school, every student by name will meet or exceed academic 
standards and be fully prepared to make productive life decisions.  We believe that every student 
has the potential to achieve, and it is the responsibility of our school district to give each student 
the opportunity and support to meet his or her highest potential. 

In light of this mission and our beliefs, Portland Public Schools’ historic, persistent achievement 
gap between White students and students of color is unacceptable.  While efforts have been made 
to address the inequities between White students and students of color, these efforts have been 
largely unsuccessful.  Recognizing that there are other student groups that have not reached their 
achievement potential, this policy focuses on the most historically persistent achievement gap, 
which is that between White students and students of color.  Closing this achievement gap while 
raising achievement for all students is the top priority of the Board of Education, the 
Superintendent and all district staff.  Race must cease to be a predictor of student achievement 
and success.1 

In Portland Public Schools, for every year that we have data, White students have clearly 
outperformed Black, Hispanic and Native American students on state assessments in every 
subject at every grade level.  White students consistently graduate at higher percentages than 
students of color, while students of color are disciplined far more frequently than White students.  
These disparities are unacceptable and are directly at odds with our belief that all children can 
achieve.   

The responsibilities for the disparities among our young people rest with adults, not the children.  
We are aware that student achievement data from school districts across the country reveal 
similar patterns, and that complex societal and historical factors contribute to the inequities our 
students face.  Nonetheless, rather than perpetuating disparities, Portland Public Schools must 
address and overcome this inequity and institutional racism, providing all students with the 
support and opportunity to succeed. 

Portland Public Schools will significantly change its practice in order to achieve and maintain 
racial equity in education.  Educational equity means raising the achievement of all students 
while (1) narrowing the gaps between the lowest and highest performing students and (2) 
eliminating the racial predictability and disproportionality of which student groups occupy the 
highest and lowest achievement categories.2  The concept of educational equity goes beyond 
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formal equality—where all students are treated the same—to fostering a barrier-free environment 
where all students, regardless of race, have the opportunity to benefit equally.  Educational 
equity benefits all students, and our entire community.  Students of all races shall graduate from 
PPS ready to succeed in a racially and culturally diverse local, national and global community.  
To achieve educational equity, PPS will provide additional and differentiated resources to 
support the success of all students, including students of color.” 

The policy establishes six goals to achieve racial equity for our students: 

A. The District shall provide every student with equitable access to high quality and 
culturally relevant instruction, curriculum, support, facilities and other educational 
resources, even when this means differentiating resources to accomplish this goal. 

B. The District shall create multiple pathways to success in order to meet the needs of our 
diverse students, and shall actively encourage, support and expect high academic 
achievement for students from all racial groups.  

C. The District shall recruit, employ, support and retain racially and linguistically diverse 
and culturally competent administrative, instructional and support personnel, and shall 
provide professional development to strengthen employees’ knowledge and skills for 
eliminating racial and ethnic disparities in achievement.  Additionally, in alignment with 
the Oregon Minority Teacher Act, the District shall actively strive to have our teacher 
and administrator workforce reflect the diversity of our student body.   

D. The District shall remedy the practices, including assessment, that lead to the over-
representation of students of color in areas such as special education and discipline, and 
the under-representation in programs such as talented and gifted and Advanced 
Placement.   

E. All staff and students shall be given the opportunity to understand racial identity, and the 
impact of their own racial identity on themselves and others.   

F. The District shall welcome and empower families, including underrepresented families of 
color (including those whose first language may not be English) as essential partners in 
their student’s education, school planning and District decision-making. The District shall 
create welcoming environments that reflect and support the racial and ethnic diversity of 
the student population and community.  In addition, the District will include other partners 
who have demonstrated culturally-specific expertise -- including government agencies, 
non-profit organizations, businesses, and the community in general -- in meeting our 
educational outcomes. 

In the policy, the Portland School Board commits to holding the Superintendent and all central 
and school leadership staff accountable for making measurable annual progress towards meeting 
these goals.  The Board directs the Superintendent to develop action plans with clear 
accountability—including prioritizing staffing and budget allocations—to achieve these goals.  
The Superintendent will report on progress towards these goals twice a year, and will provide the 
Board with updated action plans each subsequent year. 
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5-YEAR RACIAL EQUITY PLAN 

In order to successfully achieve the stated goals in its Racial Educational Equity Policy, Portland 
Public Schools has developed a 5-year plan.  This plan directly addresses the six stated goals in 
the policy with the ultimate goal of educational equity:  raising the achievement of all students 
while (1) narrowing the gaps between the lowest and highest performing students and (2) 
eliminating the racial predictability and disproportionality of which student groups occupy the 
highest and lowest achievement categories. 

The 5-year plan outlines key strategies to achieve racial equity, along with metrics to evaluate 
progress.  These key strategies will drive annual action plans which outline more detailed 
department-level work. 

Racial Equity Strategies 

Portland Public Schools identified the following four key areas that require significant 
investment and attention in order to achieve racial equity in the district.  

1. Culturally Responsive Teaching & Learning 

In order for the district to achieve educational equity, we must provide students of color 
with rigorous, culturally responsive, and engaging learning environments which 
accelerate their academic achievement and personal growth.  

We believe: 

If we provide students of color with equitable access to common core courses and high 
quality teachers who demonstrate culturally responsive instructional practices, they will 
achieve academic and personal success. 

If we enroll emerging bilingual students in effective dual language programs, they will 
experience increased academic and personal success while preserving their native 
language, cultural identity and cultural heritage.   

If we provide school and central leadership with professional development on culturally 
responsive positive behavior support systems, then referral rates for exclusionary 
discipline and special programs will decrease markedly for students of color.   

If we partner with culturally-specific community organizations to provide personalized 
supports for students and families of color, then students of color will experience more 
inclusive and culturally relevant learning environments and ultimately, increased success.   
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2. Culturally Responsive Workforce 

In order for the district to achieve educational equity, we must recruit, hire, promote and 
retain racially conscious and culturally competent employees at every level across the 
organization. 

By “cultural responsiveness” Portland Public Schools means “the knowledge, attitudes, 
skills and practices that allow individuals to form relationships and create learning 
environments that support academic achievement and personal development of learners 
from diverse racial and cultural groups.”3 

We believe: 

If every employee is racially conscious and culturally responsive, then every staff 
member will exhibit the knowledge, attitudes, skills and practice to interrupt 
institutionalized racism and better meet the unique needs of students, families and staff of 
color. 

If our workforce mirrors the student & family population we serve, then our organization 
will be better able to provide role models for students of color, better understand the 
needs of our students and families of color, and make better decisions for our families 
and students of color.  Increasing the racial, ethnic, and linguistic diversity of our 
organization increases the cultural responsiveness of our organization.     
 

3. Culturally Responsive Family & Community Engagement 
 
In order for the district to achieve educational equity, we must empower both families 
and communities of color to advocate for their children and give them meaningful access 
to both school- and district-level decision-making.   
 
We believe: 
 
Because of the District’s focus on majority culture communication style and pathways, 
families of color experience an information gap.  If we provide families of color with 
equitable access to school and district information and practices, they will be empowered 
to better navigate the system, advocate for their children and support their academic and 
personal success.   

If every PPS school develops a parent engagement plan which focused on connecting 
families of color to the instructional goals of their school, there will be an increase in the 
number of culturally-specific family engagement opportunities at each school and 
ultimately, increased engagement with families of color. 

Historically there was no established protocol for district stakeholder engagement, and 
the voice of students, families and communities of color was often marginalized.  If we 
develop and implement a framework for equitable, transparent and consistent stakeholder 
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engagement—which clarifies roles and responsibilities and reduces barriers to 
participation for underserved communities—then we will see increased participation 
from students, families and communities of color. 
 

4. Cultural & Organizational Transformation 
 
In order for the district to achieve educational equity, we must undergo a cultural and 
organizational transformation to build a culture of inclusion and acceptance—one that 
actively challenges institutional racism.  District leadership must actively examine and 
dismantle systemic policies, programs and practices that serve to perpetuate racial 
achievement disparities.   
 
We believe: 
 
If goals at every level in the district are based on data disaggregated by race and 
ethnicity, there will be increased accountability for meeting the needs of specific 
communities of color.   
 
If we adopt culturally relevant data and research practices, we will be able to more 
accurately represent, assess and evaluate the needs and behaviors of students and families 
of color. 
 
If we apply a Racial Equity Lens to key policies, programs, practices and decisions in 
core business areas—with an intentional focus on “equal outcomes” rather than “equal 
inputs”—students and families of color will experience more equitable outcomes. 
 
If we establish an Equity in Public Contracting (EPC) policy and implement an EPC 
program, we will demonstrate annual growth in the number of contracts secured with 
minority-owned, women-owned and emerging small businesses, promoting diversity and 
equal-opportunity. 
 
Currently student enrollment is not balanced across the district, resulting in uneven 
distribution of students across schools and ultimately, an inability to provide students of 
color with equitable access to a strong core program.  If we balance enrollment though 
boundary changes and grade reconfigurations using a Racial Equity Lens, every PPS 
school will have enrollment within the target range and every student will have access to 
a strong core program. 
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MEASURE OF SUCCESS 

As a result of implementing these key strategies, Portland Public Schools will significantly 
improve achievement outcomes for students of color as measured by the Milestones Framework.  

 

The district will track progress at Milestones targets for specific communities of color with the 
goal of increasing annual performance by X% each year. 

(We need to discuss which specific Milestones and measures make sense—taking into 
consideration evolving Cradle to Career and Achievement Compact targets.  Current thinking 
would point to:  3rd Grade Reading to Learn, Ready for High School & Enter 10th Grade On-
track to Graduate.) 

The following are our current 3rd Grade Reading to Learn, Ready for High School & Enter 10th 
Grade On-track to Graduate Milestones data disaggregated by race and ethnicity. 
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3rd Grade Reading to Learn:  % of Students Exceeding OAKS Benchmark 

 

 

 

 

 

 

 

 

 

Ready for High School:  % of Students Meeting 7th Grade OAKS Writing 
Benchmark 
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Ready for High School:  % of All 8th Graders Passing Algebra 

 

 

 

 

 

 

 

 

 

 

Enter 10th Grade Ready to Graduate:  % of Students with 6+ Credits, C or 
Above in Core Subjects 
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ENDNOTES 

1 For the purpose of this policy, “race” is defined as “A social construct that artificially 
divides people into distinct groups based on characteristics such as physical 
appearance (particularly color), ancestral heritage, cultural affiliation, cultural history, 
ethnic classification, and the social, economic, and political needs of a society at a 
given period of time.  Racial categories subsume ethnic groups.”  Maurianne Adams, 
Lee Anne Bell, and Pat Griffin, editors (2007).  Teaching for Diversity and Social 
Justice:  A Sourcebook. 

2 Singleton, Glenn & Linton, Curtis (2006).  Courageous Conversations About Race. 
3 Adapted from Randall B. Lindsey, Kikanza Nuri Robins, and Raymond D. Terrell (Corwin 

Press, 1999, 2003).  Cultural Proficiency. 
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Racial 
Equity 
Goal

Strategic 
Priority Priority Strategy Rationale Intended Outcome Measures of Success

Executive 
Sponsor Lead

A

Rigorous, 
relevant 

programs for 
all

Ensure students of color have both access to and 
success in the core program:  support 
heterogeneous grouping in mathematics, eliminate 
over-identification of students of color for special 
education and remedial classes, and under-
identification of students of color for talented and 
gifted services and college credit bearing courses.

When students are not given access to 
rigorous, relevant courses, they cannot 
succeed.

Students of color experience 
equitable access to, enrollment and 
success in common core courses in 
grades K-12.

(1) Decrease in the percentage of students 
of color identified for special education 
behavior classes.  (2) Decrease in the 
percentage of students of color identified 
as Academic Priority.  (3) Increase in the 
percentage of students of color identified 
for and succeeding in talented and gifted 
services and college credit bearing 
courses.  (4) Increase in the percentage of 
students of color showing progress via the 
RtI model.

Carla Randall Carla Randall

F

Individual 
student 

supports

Partner with culturally-specific community partners 
to provide personalized supports for students of 
color.

Culturally-specific community partners 
have established relationships with 
students and families of color.  They 
can both effectively provide 
personalized services to students and 
families of color and help the District 
build the internal capacity to do so.

More inclusive and culturally relevant 
learning experiences--and ultimately 
increased success--for students of 
color.

(1) Evidence that students receiving 
personalized supports from culturally-
specific community partners experience 
increased success.

Carla Randall 
& Lolenzo Poe

Carla Randall & 
Lolenzo Poe

B

Rigorous, 
relevant 

programs for 
all

Provide instruction for emerging bilingual students 
in their native language through dual language 
programs where we have a critical mass of native 
speakers.

Access to programs for emerging 
bilingual students in their native 
language will result in student 
achievement growth for English 
Language Learners.

Emerging bilingual students meet or 
exceed levels of achievement 
experienced by their native English-
speaking peers.

(1) Increase in the percentage of emerging 
bilingual students that have access to dual 
language programs.  (2) Evidence of 
increased student achievement growth for 
ELLs who are enrolled in dual language 
programs.

Carla Randall Carla Randall & 
Antonio Lopez 
& Ewa Chomka-
Campbell

A

Rigorous, 
relevant 

programs for 
all

Teams of teachers participate in CARE teams that 
conduct classroom action research to discover, 
develop, document, deliver and disseminate 
culturally relevant teaching & learning practices.

Culturally responsive and relevant 
instruction and learning practices are 
personalized and therefore look 
different with different teachers and 
different students. 

There is a team of teachers at each 
school that models culturally 
responsive instructional practices and 
coaches teachers in the building.

(1) Annual increase in the number of 
schools that have active CARE teams.  (2) 
Established collection of exemplars of 
culturally relevant teaching & learning 
practices.  (3) Improved climate and 
student achievement in schools with 
established CARE teams.

Carla Randall Melissa Goff, 
Robert Ford, 
Eva Chomka-
Campbell

D

Individual 
student 

supports

Provide school leaders and central support staff 
with school-based professional development on 
implementing culturally responsive positive 
behavior support systems.  

Positive behavior supports 
professional development will provide 
teachers with culturally responsive 
classroom management skills.

Referral rates for exclusionary 
discipline and special programs will 
not be predictable by race.

(1) Decrease in the percentage of students 
of color experiencing exclusionary 
discipline. (2) Decrease in the relative rate 
of exclusionary discipline for students of 
color.

Carla Randall Melissa Goff, 
Tammy 
Jackson & 
Robert Ford
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Racial 
Equity 
Goal

Strategic 
Priority Priority Strategy Rationale Intended Outcome Measures of Success

Executive 
Sponsor Lead

C

Effective 
educators

Employ recruitment and retention strategies to 
increase the racial and linguistic diversity of staff at 
every level in the organization.

If our workforce mirrors the student & 
family population we serve, PPS will 
be better able to understand the needs 
of our customers and make better 
decisions for our students and families 
of color.

In accordance with the Oregon 
Minority Teacher Act, our entire 
workforce will reflect the racial and 
linguistic diversity of the students and 
families we serve.

(1) Increase in the percentage of staff of 
color and bi-lingual staff for every 
employee group.

HR Executive 
Director

Michelle Riddell 
& Bonnie Gray 

C

Effective 
educators

Redesign the recruitment & hiring processes to 
include cultural responsiveness as a criteria for staff 
positions at every level in the organization.

Cultural responsiveness is a set of 
knowledge, attitudes, skills and 
practices that is required from every 
employee if Portland Public Schools is 
to become a more inclusive and 
culturally responsive organization.

Increased cultural responsiveness of 
our organization and an increased 
ability to meet the needs of all 
students and families we serve.  

(1) Process changes evident for X number 
of job categories.  (2) Improved climate 
and student achievement in classrooms 
and/or schools where culturally responsive 
staff are placed.

HR Executive 
Director

Michelle Riddell 
& Bonnie Gray 

C

Effective 
educators

Facilitate development, adoption and 
implementation of an affirmative action policy.

If our workforce mirrors the student & 
family population we serve, PPS will 
be better able to understand the needs 
of our customers and make better 
decisions for our students and families 
of color.

Ability to implement the Oregon 
Minority Teachers Act so that our 
entire workforce will reflect the racial 
and linguistic diversity of the students 
and families we serve.

(1) Increase in the percentage of staff of 
color for every employee group.

Jollee 
Patterson & 
Lolenzo Poe

Jollee 
Patterson & 
Lolenzo Poe

C

Effective 
educators

Provide opportunities for administrators to achieve 
inter-rater reliability in the use of the new 
performance rubric for teacher and administrator 
effectiveness--specifically in the area of cultural 
responsiveness.

Inter-rater reliability in the use of the 
new performance rubric ensures 
accurate evaluation of teacher and 
administrator cultural responsiveness.

Culturally responsive teachers and 
administrators remain in the system.

(1) Increase in the percentage of instances 
where teachers' cultural responsiveness 
evaluation rating shows a high correlation 
with their students' grades and OAKs 
scores (based on a random sampling of 
teachers across the district).

Carla Randall Carla Randall & 
Sascha Perrins

E

Effective 
educators

Engage every teacher, school-based administrator, 
and central office-based administrator in monthly 
equity professional development.

Educators and leaders need to 
continue their personal and collective 
journey toward racial consciousness in 
order to disrupt institutional and 
structural racism.

Teachers, school-based 
administrators and central office 
leaders develop the capacity and 
confidence to engage in Courageous 
Conversations About Race, and the 
will and skill to interrupt institutional 
racism.

(1) Evidence that every school and central-
office department has an established e-
team that is engaging in monthly 
Courageous Conversations exercises.  (2) 
Increased confidence of school-based and 
central office-based staff to engage in 
Courageous Conversations About Race 
(as self-reported through Equity Survey).

Carla Randall 
& Lolenzo Poe

Executive 
Cabinet
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Racial 
Equity 
Goal

Strategic 
Priority Priority Strategy Rationale Intended Outcome Measures of Success

Executive 
Sponsor Lead

F

Collaboration 
with families & 
communities

Develop and implement a framework for equitable, 
transparent & consistent stakeholder engagement 
which clarifies roles & responsibilities and reduces 
barriers to participation for underserved 
communities of color.

Historically there was no established 
protocol for stakeholder engagement, 
and the voice of students, families and 
communities of color was often 
marginalized.  Creating a standard 
protocol--with a focus on reducing 
barriers to participation for 
underserved communities--will result in 
increased input from these 
stakeholders.

Improved communication with clarity 
of stakeholder roles & responsibilities 
along with increased participation of 
stakeholders from underserved 
communities, including language 
minority communities.

(1) Evidence that Stakeholder 
Engagement framework tool is utilized for 
key policy, program and practice 
decisions.  (2) Feedback from agencies 
that represent underserved communities of 
color indicates reduced barriers to 
participation and increased participation of 
stakeholders from underserved 
communities of color.  

Zeke Smith Robb Cowie

F

Collaboration 
with families & 
communities

All schools will develop and execute a family 
engagement plan as part of their School 
Improvement Plan (SIP Plan), focused on 
connecting parents of color to the instructional 
goals of their school.

Current practice often does not include 
culturally responsive opportunities for 
families of color to engage with 
schools.  Introduction of culturally-
specific strategies and intended 
outcomes will improve outreach 
attempts by schools.

Increase in the number of culturally-
specific family engagement 
opportunities offered at each school.

(1) Every SIP plan includes a family 
engagement plan that is linked to student 
achievement.  (2) Evidence of increased 
culturally specific family engagement 
activities occurring at each school.

Carla Randall 
& Zeke Smith

Toni Hunter, 
Regional 
Administrators 
& Reiko 
Williams

F

Collaboration 
with families & 
communities

Facilitate parent/family trainings with targeted 
outreach to underserved families of color.

Because of the District's focus on 
majority culture communication style 
and pathways, parents/families of 
color experience an information gap.  
Leadership trainings empower 
underserved families of color with 
knowledge and information needed to 
navigate the system and advocate for 
their children.

Increased parent opportunities to 
support student achievement.

(1) Feedback from participants indicates 
increased knowledge and confidence to 
support student achievement.

Zeke Smith Reiko Williams
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PPS Racial Equity Plan DRAFT
5-Year Plan (2012-2017)

Version 6.11.12

Racial 
Equity 
Goal

Strategic 
Priority Priority Strategy Rationale Intended Outcome Measures of Success

Executive 
Sponsor Lead

A

All Apply a Racial Equity Lens to key policies, 
programs, practices and decisions in core business 
areas with a focus on differentiating resources to 
better support students of color.

Current process results in policies, 
programs, practices and decisions that 
have a disproportionately negative 
impact on students and families of 
color.  An intentional focus on "equal 
outcomes" vs. "equal inputs" will result 
in more equitable outcomes for 
students and families of color.

Purposeful consideration of racial 
equity in policies, programs, practices 
and decisions which result in more 
equitable outcomes for students and 
families of color.

(1) Evidence that the Racial Equity Lens 
tool is utilized for key policy, program and 
practice decisions.  (2) Racial Equity Lens 
tool documentation indicates changes in 
organizational behavior that lead to more 
equitable outcomes for students and 
families of color.

Lolenzo Poe Lolenzo Poe & 
Jeanine 
Fukuda

A

All Goals at every level in the organization are based 
on data disaggregated by race and ethnicity

Consistent identification of racial 
opportunity gaps will result in 
increased organizational 
responsiveness.  What gets measured 
gets done.

Increased accountability for meeting 
the needs of students of specific 
communities of color.

(1) Evidence that all goals in the 
organization are based on data 
disaggregated by race and ethnicity.

Executive 
Leadership

Executive 
Leadership

A

All Adopt culturally relevant data and research 
practices.

Culturally relevant data and research 
practices will provide a more accurate 
representation of the needs and 
behaviors of students and families of 
color.

Culturally relevant representation of 
students and families of color in data 
reporting and evaluation.

(1) Evidence of improved ability to 
accurately identify--both racially and 
ethnically--students and staff of color.

Carla Randall Melissa Goff

A

All Balance enrollment through boundary changes, 
grade reconfigurations, etc. to ensure that every 
student of color has access to a strong core 
program.

Currently student enrollment is not 
balanced across the District, resulting 
in uneven distribution of students 
across schools and ultimately, an 
inability to provide students of color 
with equitable access to a strong core 
program.

All schools have enrollment within the 
target range and every student has 
access to a strong core program.

(1) Decrease in the percentage of students 
of color that are enrolled in under enrolled 
schools.

Zeke Smith Zeke Smith &     
Judy Brennan

A
All Establish an Equity in Public Contracting (EPC) 

policy and implement an EPC program.
An EPC policy and program will 
provide fair and equitable contracting 
opportunities for minority-owned 
businesses.

Growth in the number of contracts 
secured with minority-owned 
businesses.

(1) Growth in the number of contracts 
secured with minority-owned businesses. 

Neil Sullivan David Wynde & 
Elaine Holt
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K-12 / ESD Achievement Compact 
Portland SD - 2180

Equity:  Are students succeeding across all populations?
9th Graders of 2006-07

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 
Alaska 
Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate 935 158 168 323 218 29 209 444

5-Year Graduation Rate 1027 175 185 360 246 30 214 453

5-Year Completion Rate 1323 203 349 442 311 42 238 477

Earning 9+ College Credits

Post-Secondary Enrollment

2009-10

3rd Gr. Reading Proficiency 1371 380 419 333 440 34 - 276 *

3rd Gr. Math Proficiency 1293 384 428 280 420 30 - 274 *

6th Grade On-Track 1311 335 503 391 399 33 - * 495

9th Grade On-Track

 9th Graders of 2007-08 

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 
Alaska 
Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate 969 148 149 289 250 32 238 462

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2010-11

3rd Gr. Reading Proficiency 1285 310 447 293 400 33 26 279 *

3rd Gr. Math Proficiency 795 198 303 152 249 22 12 213 *

6th Grade On-Track 1402 413 484 400 444 42 35 * 531

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

 9th Graders of 2008-09

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2011-12

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

9th Graders of 2009-10 Goals 

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2012-13

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

9th Graders of 2012-13 (Optional 4-Year Goals)

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2015-16

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

College and Career Ready:  Are students completing high school ready for college or career?

4-Year Graduation Rate 2224 1178 2172 1152

5-Year Graduation Rate 2338 1280

5-Year Completion Rate 2863 1672

Post-Secondary Enrollment

Earning 9+ College Credits
Disadvantaged is aggregate of disadvantaged student groups (details on pp. 2-4)  

Gray shaded boxes are district-provided projections and goals    **2012-13 goals are optional

Progression:  Are students making sufficient progress toward college and career readiness?

Ready for School
3rd Gr. Reading Proficiency 3090 1736 3160 1686
3rd Gr. Math Proficiency 2984 1657 2411 1098
6th Grade On-Track 2818 1669 2893 1759

9th Grade On-Track
*Estimate based on most recent available data    **2016 Goals are optional

Equity:  Are students succeeding across all buildings and populations?

Priority & Focus Schools*

*Prior to 2012-13, school in federal AYP "Need Improvement" status    **4-year Goals are optional 

Local Priorities: What other measures reflect key priorities in the district? (optional, up to 3)

**4-year Goal optional

Investment: What is the public investment in the district? (does not include capital investments)
2010-11 2011-12* 2012-13*  2012-13 QEM recommended

$312,871,711 $324,269,250 $338,180,873 $455,835,582 District Share
Local Revenue not passed through formula $98,475,875
Federal Revenue $93,590,303

$14,064,218

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 

9th graders 
of 2006-07

Dis- 
advantaged

9th graders 
of 2007-08

Dis- 
advantaged

9th graders of 
2008-09

Dis- 
advantaged

9th graders 
of 2009-10

Dis- 
advantaged

9th graders of 
2012-13**

Dis- 
advantaged

2009-10  
All

Dis- 
advantaged

2010-11  All
Dis- 

advantaged
2011-12 All*

Dis- 
advantaged

2012-13 
Goal All

Dis- 
advantaged

4-Year Goal 
(2015-16)**

Dis- 
advantaged

Kindergarten readiness assessment under development

2009-10 2010-11 2011-12 2012-13 Goal 4-Year Goal (2015-16)**

DISAGGREGATED DATA AND GOALS FOR EACH DISADVANTAGED STUDENT GROUP LISTED ON PP 2-4

Year
Dis- 

advantaged
Year

Dis- 
advantaged

Year

District Official

State Grants not passed through formula
OEIB Chief Education Officer

Dis- 
advantaged

1-Year Goal
Dis- 

advantaged
4-Year Goal**

Dis- 
advantaged

Formula Revenue



K-12 / ESD Achievement Compact 
Portland SD - 2180

Equity:  Are students succeeding across all populations?
9th Graders of 2006-07

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 
Alaska 
Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate 48% 33% 29% 46% 34% 36% 62% 85%

5-Year Graduation Rate 52% 36% 31% 51% 38% 38% 61% 87%

5-Year Completion Rate 67% 42% 59% 62% 48% 53% 68% 91%

Earning 9+ College Credits

Post-Secondary Enrollment

2009-10

3rd Gr. Reading Proficiency 77% 69% 63% 72% 77% 81% - 88% >95%

3rd Gr. Math Proficiency 73% 70% 65% 61% 73% 71% - 87% >95%

6th Grade On-Track 82% 88% 82% 85% 84% 72% - >95% 92%

9th Grade On-Track

 9th Graders of 2007-08 

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 
Alaska 
Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate 53% 38% 28% 50% 46% 42% 67% 86%

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2010-11

3rd Gr. Reading Proficiency 77% 64% 74% 75% 73% 89% 87% 90% >95%

3rd Gr. Math Proficiency 48% 41% 50% 39% 46% 59% 40% 69% >95%

6th Grade On-Track 85% 93% 82% 87% 87% 88% 85% >95% 94%

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

 9th Graders of 2008-09

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2011-12

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

9th Graders of 2009-10 Goals 

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2012-13

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

9th Graders of 2012-13 (Optional 4-Year Goals)

Economically 
Disadvantaged

Limited 
English 

Proficient

Students 
with 

Disabilities

Black (not of 
Hispanic 

origin)

Hispanic 
origin

American 
Indian / 

Alaska Native

Pacific 
Islander

Asian
TAG (not 

included in 
aggregate)

4-Year Graduation Rate

5-Year Graduation Rate

5-Year Completion Rate

Earning 9+ College Credits

Post-Secondary Enrollment

2015-16

3rd Gr. Reading Proficiency

3rd Gr. Math Proficiency

6th Grade On-Track

9th Grade On-Track

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 



K-12 / ESD Achievement Compact 
Portland SD - 2180

College and Career Ready:  Are students completing high school ready for college or career?

4-Year Graduation Rate 54% 44% 59% 49%

5-Year Graduation Rate 56% 48%

5-Year Completion Rate 69% 62%

Post-Secondary Enrollment

Earning 9+ College Credits
Disadvantaged is aggregate of disadvantaged student groups (details on pp. 2-4)  

Gray shaded boxes are district-provided projections and goals    **2012-13 goals are optional

Progression:  Are students making sufficient progress toward college and career readiness?

Ready for School
3rd Gr. Reading Proficiency 86% 78% 88% 80%
3rd Gr. Math Proficiency 83% 75% 67% 52%
6th Grade On-Track 87% 83% 89% 87%

9th Grade On-Track
*Estimate based on most recent available data    **2016 Goals are optional

Equity:  Are students succeeding across all buildings and populations?

Priority & Focus Schools*

*Prior to 2012-13, school in federal AYP "Need Improvement" status    **4-year Goals are optional 

Local Priorities: What other measures reflect key priorities in the district? (optional, up to 3)

**4-year Goal optional

Investment: What is the public investment in the district? (does not include capital investments)
2010-11 2011-12* 2012-13*  2012-13 QEM recommended

$312,871,711 $324,269,250 $338,180,873 $455,835,582 District Share
Local Revenue not passed through formula $98,475,875
Federal Revenue $93,590,303

$14,064,218

The tan fields are optional. Districts will fill the blue fields with their targets, the gray fields with estimates of current/past data (if available). 

9th graders 
of 2006-07

Dis- 
advantag

9th graders 
of 2007-08

Dis- 
advantaged

9th graders of 
2008-09

Dis- 
advantaged

9th graders 
of 2009-10

Dis- 
advantaged

9th graders of 
2012-13**

Dis- 
advantaged

2009-10  
All

Dis- 
advantag

2010-11  All
Dis- 

advantaged
2011-12 All*

Dis- 
advantaged

2012-13 
Goal All

Dis- 
advantaged

4-Year Goal 
(2015-16)**

Dis- 
advantaged

Kindergarten readiness assessment under development

2009-10 2010-11 2011-12 2012-13 Goal 4-Year Goal (2015-16)**

DISAGGREGATED DATA AND GOALS FOR EACH DISADVANTAGED STUDENT GROUP LISTED ON PP 2-4

Year
Dis- 

advantag
Year

Dis- 
advantaged

Year

District Official

State Grants not passed through formula
OEIB Chief Education Officer

Dis- 
advantaged

1-Year Goal
Dis- 

advantaged
4-Year Goal**

Dis- 
advantaged

Formula Revenue



exam_code exam_title score credits1 credits2 credits3

07 United States History 3 6 8 6

07 United States History 4 6 8 6

07 United States History 5 6 8 8

13 Art History 4 8 8 8

13 Art History 5 8 8 8

14 Studio Art:  Drawing 4 4 4 4

14 Studio Art:  Drawing 5 4 4 4

15 Studio Art: 2‐D Design 4 4 4 4

15 Studio Art: 2‐D Design 5 4 4 4

16 Studio Art: 3‐D Design 4 4 4 4

16 Studio Art: 3‐D Design 5 4 4 4

20 Biology 4 12 15 12

20 Biology 5 12 15 15

25 Chemistry 4 12 15 12

25 Chemistry 5 12 15 15

28 Chinese Language & Culture 3 12 15 12

28 Chinese Language & Culture 4 12 15 12

28 Chinese Language & Culture 5 12 15 15

31 Computer Science A 4 4 4 4

31 Computer Science A 5 4 4 4

33 Computer Science AB 3 4 4 4

33 Computer Science AB 4 8 8 8

33 Computer Science AB 5 8 8 8

34 Economics: Microeconomics 3 4 4 4

34 Economics: Microeconomics 4 4 4 4

34 Economics: Microeconomics 5 4 4 4

35 Economics: Macroeconomics 3 4 4 4

35 Economics: Macroeconomics 4 4 4 4

35 Economics: Macroeconomics 5 4 4 4

36 English Language & Composition 3 3 4 3

36 English Language & Composition 4 3 4 3

36 English Language & Composition 5 3 4 4

37 English Literature & Composition 3 3 4 3

37 English Literature & Composition 4 3 4 3

37 English Literature & Composition 5 3 4 4

40 Environmental Science 3 4 4 4

40 Environmental Science 4 4 4 4

40 Environmental Science 5 4 4 4

43 European History 3 6 8 6

43 European History 4 6 8 6

43 European History 5 6 8 8

48 French Language 3 12 15 12

48 French Language 4 12 15 12

48 French Language 5 12 15 15

51 French Literature 3 4 4 4

51 French Literature 4 4 4 4



51 French Literature 5 4 4 4

53 Human Geography 3 4 4 4

53 Human Geography 4 4 4 4

53 Human Geography 5 4 4 4

55 German Language 3 12 15 12

55 German Language 4 12 15 12

55 German Language 5 12 15 15

57 Government & Politics: United States 4 3 4 3

57 Government & Politics: United States 5 3 4 4

58 Government & Politics: Comparative 3

58 Government & Politics: Comparative 4

58 Government & Politics: Comparative 5

59 International English Language 3

59 International English Language 4

59 International English Language 5

60 Latin: Vergil 3 12 15 12

60 Latin: Vergil 4 12 15 12

60 Latin: Vergil 5 12 15 15

61 Latin: Literature 3 4 4 4

61 Latin: Literature 4 4 4 4

61 Latin: Literature 5 4 4 4

62 Italian Language & Culture 3 12 15 12

62 Italian Language & Culture 4 12 15 12

62 Italian Language & Culture 5 12 15 15

64 Japanese Language & Culture 3 12 15 12

64 Japanese Language & Culture 4 12 15 12

64 Japanese Language & Culture 5 12 15 15

66 Calculus AB 3 4 5 5

66 Calculus AB 4 8 10 10

66 Calculus AB 5 8 10 10

68 Calculus BC 3 8 10 10

68 Calculus BC 4 12 15 15

68 Calculus BC 5 12 15 15

69 Calculus AB Subscore Grade 3

69 Calculus AB Subscore Grade 4

69 Calculus AB Subscore Grade 5

75 Music Theory 4 8 8 8

75 Music Theory 5 8 8 8

76 Aural Subscore 3

76 Aural Subscore 4

76 Aural Subscore 5

76 Aural Subscore 5

77 Nonaural Subscore 3

77 Nonaural Subscore 4

77 Nonaural Subscore 5

77 Nonaural Subscore 5

78 Physics B 4 12 15 12



78 Physics B 5 12 15 15

80 Physics C ‐ Mechanics 4 4 4 4

80 Physics C ‐ Mechanics 5 4 4 4

82 Physics C ‐ Electricity & magnetism 4 4 4 4

82 Physics C ‐ Electricity & magnetism 5 4 4 4

85 Psychology 3 4 4 4

85 Psychology 4 4 4 4

85 Psychology 5 4 4 4

87 Spanish Language 3 12 15 12

87 Spanish Language 4 12 15 12

87 Spanish Language 5 12 15 15

89 Spanish Literature 3 4 4 4

89 Spanish Literature 4 4 4 4

89 Spanish Literature 5 4 4 4

90 Statistics 4 4 4 4

90 Statistics 5 4 4 4

93 World History 3 6 8 6

93 World History 4 6 8 6

93 World History 5 6 8 8



level ous_order ous_subject score credits1 credits2 credits3

SL 1 Biology 7 3 5 5

SL 1 Biology 5 3 5 3

SL 1 Biology 6 3 5 3

SL 2 Business 5 3 4 3

SL 2 Business 7 3 4 4

SL 2 Business 6 3 4 3

SL 3 Chemistry 6 4 5 4

SL 3 Chemistry 5 4 5 4

SL 3 Chemistry 7 4 5 5

SL 4 Computer Science 5 3 4 3

SL 4 Computer Science 7 3 4 4

SL 4 Computer Science 6 3 4 3

SL 5 Economics 6 3 4 3

SL 5 Economics 7 3 4 4

SL 5 Economics 5 3 4 3

SL 6 Environmental Systems and Societies 5 4 4 4

SL 6 Environmental Systems and Societies 6 4 4 4

SL 6 Environmental Systems and Societies 7 4 4 4

SL 7 Geography 7 3 4 4

SL 7 Geography 6 3 4 3

SL 7 Geography 5 3 4 3

SL 12 History: Medieval Europe & Islamic World 5 3 4 3

SL 12 History: Medieval Europe & Islamic World 7 3 4 4

SL 12 History: Medieval Europe & Islamic World 6 3 4 3

SL 13 History 7 3 4 4

SL 13 History 6 3 4 3

SL 13 History 5 3 4 3

SL 14 Language A1 (English) 7 4 4 4

SL 14 Language A1 (English) 5 4 4 4

SL 14 Language A1 (English) 6 4 4 4

SL 15 Language A2: (Other than English) 6 4 5 4

SL 15 Language A2: (Other than English) 7 4 5 5

SL 15 Language A2: (Other than English) 5 4 5 4

SL 16 Language A2: 2nd Language (Except Engl) 5 4 5 4

SL 16 Language A2: 2nd Language (Except Engl) 6 4 5 4

SL 16 Language A2: 2nd Language (Except Engl) 7 4 5 5

SL 17 Language B (All Languages Except English) 6 4 5 4

SL 17 Language B (All Languages Except English) 5 4 5 4

SL 17 Language B (All Languages Except English) 7 4 5 5

SL 18 Language A2 & B: English 5 3 4 3

SL 18 Language A2 & B: English 6 3 4 3

SL 18 Language A2 & B: English 7 3 4 4

SL 19 Film 7 3 4 4

SL 19 Film 6 3 4 3

SL 19 Film 5 3 4 3

SL 20 Information Technology in a Global Society 5 3 4 3



SL 20 Information Technology in a Global Society 7 3 4 4

SL 20 Information Technology in a Global Society 6 3 4 3

SL 21 Math Studies 6 3 4 3

SL 21 Math Studies 5 3 4 3

SL 21 Math Studies 7 3 4 4

SL 22 Mathematics 6 4 6 4

SL 22 Mathematics 5 4 6 4

SL 22 Mathematics 7 4 6 6

SL 23 Further Mathematics 6 3 4 3

SL 23 Further Mathematics 7 3 4 4

SL 23 Further Mathematics 5 3 4 3

SL 24 Music (Solo, Group, or Composition) 6 3 4 3

SL 24 Music (Solo, Group, or Composition) 5 3 4 3

SL 24 Music (Solo, Group, or Composition) 7 3 4 4

SL 25 Philosophy 6 3 4 3

SL 25 Philosophy 7 3 4 4

SL 25 Philosophy 5 3 4 3

SL 26 Physics 6 4 5 4

SL 26 Physics 7 4 5 5

SL 26 Physics 5 4 5 4

SL 27 Psychology 6 3 4 3

SL 27 Psychology 7 3 4 4

SL 27 Psychology 5 3 4 3

SL 28 Social & Cultural Anthropology 6 3 4 3

SL 28 Social & Cultural Anthropology 5 3 4 3

SL 28 Social & Cultural Anthropology 7 3 4 4

SL 29 Theater Arts 7 3 4 4

SL 29 Theater Arts 5 3 4 3

SL 29 Theater Arts 6 3 4 3

SL 30 Visual Arts 5 3 4 3

SL 30 Visual Arts 7 3 4 4

SL 30 Visual Arts 6 3 4 3

SL 31 World Religions 7 3 4 4

SL 31 World Religions 6 3 4 3

SL 31 World Religions 5 3 4 3

SL 32 Sports, Exercise & Health 5 3 4 3

SL 32 Sports, Exercise & Health 6 3 4 3

SL 32 Sports, Exercise & Health 7 3 4 4

SL 33 Dance 7 3 4 4

SL 33 Dance 6 3 4 3

SL 33 Dance 5 3 4 3

SL 34 Anthropology 5 3 4 3

SL 34 Anthropology 6 3 4 3

SL 34 Anthropology 7 3 4 4

SL 35 Art 6 4 4 4

SL 35 Art 7 4 4 4

SL 35 Art 5 4 4 4



SL 38 Islamic History 7 3 4 4

SL 38 Islamic History 6 3 4 3

SL 38 Islamic History 5 3 4 3

HL 1 Biology 7 12 15 15

HL 1 Biology 5 12 15 12

HL 1 Biology 6 12 15 12

HL 2 Business 6 3 4 3

HL 2 Business 7 3 4 4

HL 2 Business 5 3 4 3

HL 3 Chemistry 7 12 15 15

HL 3 Chemistry 6 12 15 12

HL 3 Chemistry 5 12 15 12

HL 4 Computer Science 6 6 8 6

HL 4 Computer Science 7 6 8 8

HL 4 Computer Science 5 6 8 6

HL 5 Economics 5 6 8 6

HL 5 Economics 6 6 8 6

HL 5 Economics 7 6 8 8

HL 7 Geography 6 6 8 6

HL 7 Geography 5 6 8 6

HL 7 Geography 7 6 8 8

HL 8 History: Africa 5 9 12 9

HL 8 History: Africa 6 9 12 9

HL 8 History: Africa 7 9 12 12

HL 9 History: Americas 5 9 12 9

HL 9 History: Americas 7 9 12 12

HL 9 History: Americas 6 9 12 9

HL 10 History of Asia/Oceania 5 9 12 9

HL 10 History of Asia/Oceania 7 9 12 12

HL 10 History of Asia/Oceania 6 9 12 9

HL 11 History of Europe and Middle East 6 9 12 9

HL 11 History of Europe and Middle East 5 9 12 9

HL 11 History of Europe and Middle East 7 9 12 12

HL 12 History: Medieval Europe & Islamic World 5 9 12 9

HL 12 History: Medieval Europe & Islamic World 6 9 12 9

HL 12 History: Medieval Europe & Islamic World 7 9 12 12

HL 14 Language A1 (English) 5 12 12 12

HL 14 Language A1 (English) 6 12 12 12

HL 14 Language A1 (English) 7 12 12 12

HL 15 Language A2: (Other than English) 7 12 15 15

HL 15 Language A2: (Other than English) 5 12 15 12

HL 15 Language A2: (Other than English) 6 12 15 12

HL 16 Language A2: 2nd Language (Except Engl) 7 12 15 15

HL 16 Language A2: 2nd Language (Except Engl) 6 12 15 12

HL 16 Language A2: 2nd Language (Except Engl) 5 12 15 12

HL 17 Language B (All Languages Except English) 6 12 15 12

HL 17 Language B (All Languages Except English) 7 12 15 15



HL 17 Language B (All Languages Except English) 5 12 15 12

HL 18 Language A2 & B: English 5 6 8 6

HL 18 Language A2 & B: English 7 6 8 8

HL 18 Language A2 & B: English 6 6 8 6

HL 19 Film 5 6 8 6

HL 19 Film 7 6 8 8

HL 19 Film 6 6 8 6

HL 20 Information Technology in a Global Society 5 6 8 6

HL 20 Information Technology in a Global Society 7 6 8 8

HL 20 Information Technology in a Global Society 6 6 8 6

HL 22 Mathematics 7 8 12 12

HL 22 Mathematics 6 8 12 8

HL 22 Mathematics 5 8 12 8

HL 24 Music (Solo, Group, or Composition) 6 6 8 6

HL 24 Music (Solo, Group, or Composition) 7 6 8 8

HL 24 Music (Solo, Group, or Composition) 5 6 8 6

HL 25 Philosophy 5 6 8 6

HL 25 Philosophy 7 6 8 8

HL 25 Philosophy 6 6 8 6

HL 26 Physics 5 12 15 12

HL 26 Physics 7 12 15 15

HL 26 Physics 6 12 15 12

HL 27 Psychology 5 6 8 6

HL 27 Psychology 7 6 8 8

HL 27 Psychology 6 6 8 6

HL 28 Social & Cultural Anthropology 5 3 4 3

HL 28 Social & Cultural Anthropology 6 3 4 3

HL 28 Social & Cultural Anthropology 7 3 4 4

HL 29 Theater Arts 7 3 4 4

HL 29 Theater Arts 6 3 4 3

HL 29 Theater Arts 5 3 4 3

HL 30 Visual Arts 7 8 9 9

HL 30 Visual Arts 5 8 9 8

HL 30 Visual Arts 6 8 9 8

HL 31 World Religions 5 6 8 6

HL 31 World Religions 7 6 8 8

HL 31 World Religions 6 6 8 6

HL 32 Sports, Exercise & Health 6 6 8 6

HL 32 Sports, Exercise & Health 7 6 8 8

HL 32 Sports, Exercise & Health 5 6 8 6

HL 33 Dance 6 6 8 6

HL 33 Dance 7 6 8 8

HL 33 Dance 5 6 8 6

HL 34 Anthropology 5 3 4 3

HL 34 Anthropology 6 3 4 3

HL 34 Anthropology 7 3 4 4

HL 35 Art 7 8 9 9



HL 35 Art 5 8 9 8

HL 35 Art 6 8 9 8

HL 36 History of Asia/M.E. 6 3 4 3

HL 36 History of Asia/M.E. 7 3 4 4

HL 36 History of Asia/M.E. 5 3 4 3

HL 37 History: Europe 5 9 12 9

HL 37 History: Europe 6 9 12 9

HL 37 History: Europe 7 9 12 12

HL 38 Islamic History 5 6 8 6

HL 38 Islamic History 7 6 8 8

HL 38 Islamic History 6 6 8 6
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Purchases, Bids, Contracts 

 
The Superintendent RECOMMENDS adoption of the following items: 

 
Numbers 4613 and 4614     
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RESOLUTION No. 4613 

Revenue Contracts that Exceed $25,000 Limit for Delegation of Authority 
 

RECITAL 

Portland Public Schools (“District”) Public Contracting Rules PPS-45-0200 (“Authority to Approve 
District Contracts; Delegation of Authority to Superintendent”) requires the Board of Education (“Board”) 
to enter into and approve all contracts, except as otherwise expressly authorized.  Contracts exceeding 
$25,000 per contractor are listed below. 

 
RESOLUTION 

The Superintendent recommends that the Board approve these contracts.  The Board accepts this 
recommendation and by this resolution authorizes the Deputy Clerk to enter into agreements in a form 
approved by General Counsel for the District. 

 
NEW CONTRACTS 

No New Contracts 
 

AMENDMENTS TO EXISTING CONTRACTS 

No Amendments to Existing Contracts 
 

INTERGOVERNMENTAL AGREEMENTS / REVENUE (“IGA/Rs”) 

Contractor Contract Term  Contract Type Description of Services 
Contract 
Amount 

Responsible 
Administrator, 

Funding Source 

Mt. Hood Cable 
Regulatory 
Commission 

07/01/12 
through 
05/31/14 

IGA/R 59153 Grant HS:  Funds will support 
efforts to increase 9th and 10th 
grade minority, female, and 
low-income student 
enrollment, engagement, 
achievement, and success in 
advanced science courses.  

$198,499 T. Hunter 

Fund 205             
Dept. 9999            

Grant G1242 

 

LIMITED SCOPE REAL PROPERTY AGREEMENTS 

No Limited Scope Real Property Agreements 
N. Sullivan 
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RESOLUTION No. 4614 

Personal / Professional Services, Goods, and Services Expenditure Contracts 
Exceeding $150,000 for Delegation of Authority 

 
RECITAL 

Portland Public Schools (“District”) Public Contracting Rules PPS-45-0200 (“Authority to Approve 
District Contracts; Delegation of Authority to Superintendent”) requires the Board of Education (“Board”) 
enter into contracts and approve payment for products, materials, supplies, capital outlay, equipment, 
and services whenever the total amount exceeds $150,000 per contract, excepting settlement or real 
property agreements.  Contracts meeting this criterion are listed below. 
 

RESOLUTION 

The Superintendent recommends that the Board approve these contracts.  The Board accepts this 
recommendation and by this resolution authorizes the Deputy Clerk to enter into agreements in a form 
approved by General Counsel for the District. 

 

NEW CONTRACTS 

Contractor 
Contract 

Term  Contract Type Description of Services 
Contract 
Amount 

Responsible 
Administrator, 

Funding Source 

First Cascade 
Corporation 

06/12/12 
through 
12/31/12 

Construction       
C 59145  

Grant and Madison HS, and 
Roosevelt Campus: Construction 
services for health clinic 
renovations; funded by a 
Multnomah County grant; see 
Reso. No. 4573 (04/9/12) 
approving receipt of County funds. 

$239,275 T. Magliano 

Fund 205             
Dept. 5597           

Project G1221         

Kodiak Pacific 
Construction Co.  

06/12/12 
through 
12/31/12 

Construction       
C 59146 

Franklin HS: Construction services 
for track and field improvements; 
part of the Great Fields Project. 

$315,000 T. Magliano 

Fund 438             
Dept. 5597           

Project J0720          
 

 
AMENDMENTS TO EXISTING CONTRACTS 

Contractor 
Contract 

Term  Contract Type Description of Services 

Amendment 
Amount, 

Contract Total 

Responsible 
Administrator, 

Funding Source 

Roosevelt High 
School Boosters 
and Andersen 
Construction 
Company  

06/12/12 
through 
12/31/12 

Memorandum of 
Understanding 

M 57901 
Amendment 2 

Roosevelt Campus: Construction 
services for Theodore Roosevelt 
Athletic Complex improvements; 
part of the Great Fields Project; 
see Reso. No. 4361 (10/25/10), 
adding language allowing District 
to pay contractor for TRAC 
construction services. 

$237,701   
$525,671 

T. Magliano 

Fund 438             
Dept. 5597            

Project J0728          

 

INTERGOVERNMENTAL AGREEMENTS (“IGAs”) 

No IGAs 
 
N. Sullivan 
 

 
 




